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Introduction 

On March 20 2020, the Secretary of State for Education announced the closure of schools to all but 

vulnerable children and children of key workers until further notice. Education, nationally, and in 

Croydon, was required to be radically redesigned almost overnight.  

Local Authority Officer and Advisers supported schools, recognising that each school has its own 

unique context and ecosystem and demands, followed a methodology of ‘walking alongside’ 

headteachers and school leaders in whatever their context.  

All schools in Croydon rose to this challenge. This paper gives a small flavour of the strong work that 

was, and is still, being carried out to support the young people across Croydon. There is a case study 

from each educational setting I am indebted to the school leaders for providing this information but 

again, would like to emphasise that this is only a small group of examples from over 100 schools.  

Key Themes 

Strong practice in each setting shows action and initiatives in place which meet the needs of their 

own particular cohort. In each setting the risks were very similar: 

Risks: 

 Safeguarding risks to children 

 Disengagement from school and learning 

 Learning falters or stops 

 Hunger/food poverty 

 As vulnerabilities change within the changing situation, different families may now be at 
risk 

 Normal support networks may not be in place for families. 

 

 Key themes have emerged from all of the Croydon Schools. These included: 

Key themes: 

 
Clear and simple systems of support devised in line with Local and National Guidance 
 
Contact from the right person is important. Going beyond sharing pupils out fairly between staff; 
instead deciding who is best to have that contact. Involving pastoral staff and school leaders as 
appropriate, as well as class teachers. Some schools have the same person calling the child all the 
time, others use class teachers/form tutors call about school work, while someone from the 
pastoral team calls about other matters.  
 
Schools were sensitive to the amount of contact which is necessary to ensure the child’s safety 
and to support the family while not overloading them and adding to the pressure on them; and 
being flexible in the face of changing circumstances. 



 
Settings ensured responsible colleagues are assigned sufficient time to do this work away from 
remote teaching responsibilities. 
 
There was careful logging of contact and intelligence gained being shared is essential including 
logging when the child is seen and/or spoken to as well as contact with the family. Some schools 
have added sections to their management information systems to record and track contact. Some 
record all their contacts on a spreadsheet so that any issues arising can be tracked. 
 
Liaising with the social worker to ensure messages are consistent – especially when a family are 
silent or presenting increasing need. Some schools also arrange a phone call with an interpreter to 
allay anxieties about social distancing and safety aspects of coming to school. 
 
Regular and supportive contact and communication between families, the LA and school 
clusters that promoted the wellbeing of all. 
 
A significant number of schools supported well-being and literacy through staff reading stories to 
children (all staff contributing to the reading of a picture book, a member of staff reading a 
chapter each day from a longer book, sharing poems with children) on virtual platforms and 
Twitter Schools also used learning platforms, and use of Twitter, with warm and reassuring 
messages for all. Fun videos showing staff telling jokes or celebrating the International Day of 
Dance! 
 
All schools supported those pupils who were financially vulnerable or had no recourse to public 
funds. This was done through delivering food or learning packs to doorsteps as a way of keeping in 
touch and ascertaining the safety of vulnerable children (in and out of LBC), especially if contact 
has not been able to be made, while ensuring social distancing. “We had some food left over and 
thought you might be able to use it rather than it be wasted?” In their own way, schools ensured 
that families knew this is necessary where they did answer the phone and reply to messages.  
 
Many schools insisted that home visits are important for those unable to access a computer or 
unable to leave their houses. Parents appreciated this and have been grateful for the support. 
Some schools had a meal delivery or collection for families who prefer this to vouchers or where 
schools feel this contact is beneficial. Schools also created reasons for families to come to school, 
while making sure this observes social distancing, with time slots, such as changing reading books, 
collecting printed materials and ensuring vulnerable families were targeted for this. 
 
Encouraging vulnerable children back into school 
 
A broad majority settings used flexible arrangements to encourage children into school – 
afternoons; not the whole week and/or offering respite care (especially for children with 
challenging behaviour). Close partnership working with parents to provide a very short taster visit 
first for an anxious child who went on to stay for a whole session. School leaders also negotiated 
which days a child comes in, sometimes according to an attachment to a certain member of staff 
and when they are on the rota to be in school. Schools also offered short sessions to single-parent 
families so that parents can go shopping (especially where supermarkets will not allow children in) 
 
 
Providing Pastoral Support to families 
 
Counselling sessions were made available remotely, for example Place2Be and/or school 
counsellor support, including phone sessions and in some schools resuming services for children 
with particular SEMH issues and conducting socially distanced play-based learning. For acute cases 
schools arranged for face-to-face support that was socially distant and linking families with other 



services to promote additional support as required. Most importantly, it was felt by school leaders 
that their setting had to be the key point of contact with families. All Schools supported families 
who required access to food vouchers received them, or a hot meal, or food parcels. Care packs 
were also delivered by a number of schools, these included food, toiletries, washing liquid and fun 
activity books.  
 
Detailed and immediate support for pupils with additional learning needs. 
 
Offering printed home learning packs to be delivered or collected, if the family has limited or no 
access to internet/devices and checking which families require devices to support access to online 
learning, not only where they have no access but being sensitive to demands on larger families 
and/or where parents are working from home. There was also follow-up by providing families 
with a device where needed and these being cleaned and checked for anti-virus software before 
delivery.  
 
Learning packs or learning platforms were modified to take account of pupils with additional 
needs. Sometimes differentiation is extensive and for children with EHC plans, personalised. 
SENCo checking this is in place for all who need it. Learning packs with home language 
instructions. Many schools created videos and step by step instructions to help parents deliver 
home learning. Schools also offered remote Speech and language sessions for pupils, or session 
times where parents/carers can ring the speech and language practitioner for advice and also 
negotiated the opening of their sensory rooms for short periods for children with significant 
learning disabilities or the use of their outdoor estate where necessary. 
 
Sign Language stories and animal therapies also continued through online sessions.  

 

 

  



Early Years Case Study 

Context: 

A nursery school maintained by the London Borough of Croydon.  

Actions taken by school: 

Leaders made it clear to parents from the start of the crisis that they intended to keep their doors 
open to all vulnerable children and critical workers needing childcare. They have continued to 
communicate with all families throughout checking for any changes in home situations and needs 
of the children.  
 
The staff have shown how leaders of educational settings and designated safeguarding leads 
know who their most vulnerable children are and have offered flexibility to provide places to 
those on the edges of receiving children’s social care support, as well as those children under 
social care. One example of this is where staff identified a child of a family, no longer supported 
by social care, where it was felt that the mother may struggle to manage a home learning 
environment, particularly as an older sibling has significant needs. 
 
The aim has been to build a strong support network for the family in order to provide stability and 
prevent the need for social care intervention. The nursery provides a flexible daily attendance 
place; staff do not put unnecessary pressure on the mother to arrive at the usual 8.30am session 
start time. She is managing to bring her child by 11.30am each day. As a result, the child is safe, 
and the mother seems positive and able to manage her parental responsibilities at this difficult 
time. The parent is also benefiting from the pastoral support provided by the staff.  She 
commented that she had really struggled since the death of her mother and said ‘now the nursery 
is my family’. 
 
This flexibility in provision has been the approach adopted by the nursery, including short respite 
‘breaks’ where families were struggling with full time home childcare. Staff at the nursery have 
started providing a daily hot meal for those children attending, even though this is not part of the 
usual provision. 
 
A number of private nurseries in Croydon were forced to close due to viability issues and this 
presented the possibility that demand would outweigh provision of nursery places for children of 
critical workers. The nursery immediately agreed to offer themselves as a hub for the LA to 
signpost any families needing places. A small number of local families, whose usual providers 
closed, contacted the nursery directly and they have been able to offer childcare places. 
 
 

Next steps: 

To continue to encourage vulnerable children into school through constant review, a flexible offer 
and different approaches. 
To extend the school opening as government advice recommends, and in line with the school’s 
own risk assessment. Ensuring school is as safe as possible for all at each stage. 

  



Primary School Case Study 

Context: 

A Primary school in the London Borough of Croydon.  

Actions taken by school: 

The school has ensured the criteria for vulnerability includes those who have recently come away 
from a CP plan, those under assessment currently, and others known to the school. 
 
Communication has been key from the outset, with information being sent out to families via 
email, Facebook and the website.  Families can reach the head and deputy through emails and are 
responded to quickly. 
 
The school has worked to make sure the vulnerable children attend school and continue with the 
routine of school. Most are risk assessed to be better off at school. Those that are not at school 
are on a list to be rung frequently by the safeguarding team as well as communication with their 
teachers. Some families ring the school daily themselves, valuing that support! 
 
The school uses flexible arrangements to encourage children into school – offering a place on 
the days families need or are able to attend.  Nursery children can come whenever their parents 
need it and for the whole day if necessary (although their official time for Nursery is half days). 
 
There is a quality remote learning offer via Google Classroom, which leaders is used effectively. In 
addition to setting work, each weekday one person from each year group mans the Google 
classroom so that any questions about learning from children or parents are answered 
immediately. Work must be of a good standard, it is marked quickly, returned and expected to be 
resubmitted after improvements. Team points are given to encourage quality of work. Power 
points of work from all classes are turned into Facebook movies, so that the children can see what 
everyone is producing. Children are keen for shout outs or to have their work shown at the weekly 
assembly.  Teachers have learned how to make Youtube videos so that children can be taught 
new learning by their own teacher, using the language and methods that the school uses.  They 
keep the work interesting including through “special” weeks e.g. a history topic week, an art and 
craft week, intertwined with “normal tasks” keeps the children interested.   The use of Google 
chat between teachers keeps professional development conversations flowing between teachers, 
keeping the buzz of great teaching going. Weekly family quizzes and a whole school competition 
take place with winners announced in assembly and prizes delivered by staff members.   Leaders 
and teachers do whatever they can to keep school as the focus for the families.  
 
Each week the families of the children on the SEN register are called by the SENCo to check how 
the work is going. These children are offered additional/different packs.  Children in the ELP are 
able to do the work that their mainstream classmates are doing, in terms of projects, crafts etc, 
and have their own Google Classroom for literacy, numeracy and specific ELP tasks. 
 
The children at school- currently vulnerable pupils and children of key workers - also work through 
Google classroom for a substantial period of the day, so that they are conversing with their own 
teacher and classmates and covering the same content. 
 
Tracking use of online learning platforms and following up on children who are not using them is 
an important part of both continuity of learning and safeguarding. Teachers know to be aware of 
when children have last logged in to the learning platform. Each week the teachers send the SLT a 
list of children who have not been on Google Classroom. These children are contacted by the 
team to check they are ok and to see if there is anything we can do. Quite often the parent is keen 
for us to “have a word” with their child in order to encourage them to work. 
 



The school has a wide food offer including families known to the school to be vulnerable who are 
not claiming free school meals. The school delivers food to families’ doorsteps in the form of a 
FareShare food delivery or meals on wheels as a way of keeping in touch and ascertaining the 
safety of vulnerable children. Even after the introduction of the government voucher scheme, the 
school continues to deliver meals to families who prefer that option or where the school feels that 
that increased amount of contact is necessary, while maintaining social distancing. Children are 
seen and waved to who are not having a delivery, but live close by, so that staff know they are ok.  
 
The school has also dropped off school learning packs for those without IT access, which also 
ensures visibility of some children. Following a text to ask if families needed a pack they have 
made and dropped off 70+ stationery packs which include coloured pencils, paper, pencil 
sharpener etc.  
 
A member of the pastoral team is in school every day. Children who have a mentor or counselling 
are spoken to weekly. Parents have been given the school counsellor’s mobile number and there 
are daily time slots when they can ring him, including an evening slot for Key workers to contact 
him should they feel the need.  
 
The school praises everybody for their efforts constantly: parents for helping their children so 
much, children for doing great work and the staff for preparing it. This is also an opportunity to 
praise those people behind the scenes, for example kitchen staff and site staff who are the stars 
of the show. Their faces and names are constantly on the school Facebook pages.  If people feel 
good, they will go that extra mile to support children and their families. 
 
 

Next steps: 

To continue to encourage vulnerable children into school through constant review, a flexible offer 
and different approaches. 
To extend the school opening as government advice recommends, and in line with the school’s 
own risk assessment. Ensuring school is as safe as possible for all at each stage. 
 
 
 

 

  



Special School Case Study 

Context: 

A Special school in the London Borough of Croydon.  

Actions taken by school: 

 
Risk assessments for all pupils completed in consultation with families, health, and social care 
professionals; at the moment all pupils are considered safer at home and socially distanced.  
Thirty pupils have been identified as particularly high risk of infection and are being shielded. 
Risk assessments are reviewed on a regular basis. 
 
The school has remained open since ‘closure’ was announced, including across the Easter break.  
 
Staff are on site daily to support regular, sometimes daily communication with families and/ or 
home to organise delivery of resources and equipment that families may need to support 
education and wellbeing at home, examples include: 

 Delivery of toys to support stimuli for engagement and interaction  

 Delivery of walking frames to support mobility within the home setting 
 
In addition to direct contact to families, there is information on the website explaining how 
families can contact schools and suggestions for home-learning activities in addition to home 
learning offered by class teachers.  
 
The school is providing daily school provision for a LAC child with complex needs recently moved 
to Croydon with no school placement and where foster placement was at risk of breaking down as 
carers struggled to cope full-time with range of needs and associated behaviours.  
 
Staff are mindful of the vulnerabilities and challenges of many families within the school 
community. They have been proactive in checking in these families and seeking different ways to 
provide support and respite ‘remotely’. As an example, for a single parent, living in a small flat 
with no outdoor space taking care of son with complex medical needs and autistic spectrum 
disorder, the school has offered use of playground as a place for exercise as well as seeking 
support from a specialist teacher who can access the home and lead on TEACHH activities to 
engage pupil and offer some form of respite for mother. 
The school have offered support in different ways to ensure that any family at risk of food poverty 
has access to what they need and support to meet any other household challenges that families 
may be facing. 
 
Due to the heightened vulnerability to infection pupils within this cohort and to protect staff, the 
school has been pro-active in sourcing PPE, accessing training and advice from school nursing 
team about protocols for using PPE effectively. 
 

Next steps 

 
Leadership is keen to ensure that school can be made safe to allow some pupils to attend – and 
leading risk assessments across the site to identify and address any potential risks such as storage 
and disposal of used PPE. 
Plans are in place to offer some respite and part-time placements as soon as possible.  
 

 

  



Secondary School Case Study 

Context/ particular challenges: 

A Secondary School in the London Borough of Croydon  

Actions taken by school: 

 
The school Leadership prioritised its students into three groups using a traffic light system. Those 
at most risk received a telephone call every day, those at moderate risk three times a week and 
those at low risk once a week. Clear systems of communication were implemented, delegating 
responsibility for contact to Heads of Year and ensuring that colleagues had time to do this away 
from their teaching expectations. All contacts were recorded on a spreadsheet and shared with 
the Designated Safeguarding Lead (DSL). 
 
In contacting parents, the leadership of the school insisted that colleagues spoke to the child too. 
This gave an insight into the needs of each family and enabled issues to be resolved quickly. A 
school mobile number was given to vulnerable students for use in emergencies and was 
monitored on a rota system by a senior member of staff. 
 
The school worked in close partnership with the Healthy Schools team to ensure that families had 
access to food vouchers, information on the nearest food banks and provision of food parcels. The 
school was proactive in making referrals to the Healthy Schools team who, on average, responded 
with actions within the hour. This was in addition to the unreliable contact with Edenred that 
many headteachers across England noted.  
 
Where the school had been unable to contact a family there was immediate escalation to the 
Croydon SPOC. This was monitored through a weekly cross checking of actions and next steps on 
the recording spreadsheet.  
 
The school also supported academic learning. Form Tutors contacted their tutees once a week for 
a learning check and to make sure that nothing had been missed. The DSL and pastoral colleagues 
make (socially distant) home visits to deliver work to those unable to access on-line content or 
were unable to leave their houses. 

Next steps: 

To continue to encourage vulnerable children into school through constant review, a flexible offer 
and different approaches. 
To extend the school opening as government advice recommends, and in line with the school’s 
own risk assessment. Ensuring school is as safe as possible for all at each stage. 
 

 

Conclusions and Next Steps 

This has been a Traumatic time for school staff and families. Strong systems of support have been 

developed. The cost of this has yet to be borne out both fiscally and emotionally. Many schools, 

already with stretched resources, committed everything to meeting the risks associated with the 

rapid requirement for a lockdown.  

School leaders should be commended for the way they worked in partnership with and allowed 

Officers and Advisers from the Education Directorate to ‘walk alongside’ them and not direct nor 

instruct during this time. They should also be commended for radically redesigning Croydon 

Schooling almost overnight.  

School Leaders, Governors, Academy Trusts, Diocesan boards and the Education Directorate should 

be sensitive to the support that will continue to be required not just for vulnerable families, but also 



for staff across our schools. The Local Authority make no distinction between the type of setting 

during the SARS-CoV-2 pandemic as we are supporting Croydon Children.  Particular attention will 

have to be paid to any latent support that will be required for school leaders who will now be 

working through tighter resourcing issues. 

 

 

     

 


